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Abstract

Introduction: The aim of the present study was to investigate the
mediating role of achievement goals in the relationship between
need for closure and cognitive engagement based on students’
academic procrastination.

Method: To do this, 268 third grade high school students (161
female & 107 male) from Shiraz were selected through
multistage cluster sampling and answered a self-report
questionnaire including need for closure scale (NFCS),
achievement goals scale (AGS), cognitive engagement scale
(MSLQ), and academic procrastination scale (PASS). Findings:
The results showed that in an academic procrastination context,
need for closure dimensions have significant negative indirect
effects on deep cognitive strategies through the mediation of
achievement goals; whereas, this effect on shallow cognitive
strategies is significant, negative, and indirect. Conclusions: The
findings demonstrated that the direct effect of need for structure
on mastery and performance-approach goals is significantly
negative; but this effect on performance-avoidant goals was
significantly positive. Moreover, the direct effect of need for
certainty on mastery goals and performance-approach goals was
respectively negative and positive, both significant. The direct
effect of need for certainty on performance-avoidance goals was
not significant. The effect of each of the achievement goals on
shallow and deep cognitive strategies was different.

Keywords: need for closure, achievement goals, cognitive
engagement, academic procrastination.
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